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Abstract: This study aimed at investigating impacts of reciprocal teaching on grade nine
students’ reading strategies use, strategies practice and perceptions. In the study, Japan
Secondary School was chosen using simple random sampling technique. In the school,
grade nine was selected purposively since this grade is the transitional level from
elementary to secondary school where learners usually face difficulties as compared to other
grades of secondary school. In grade nine, two intact groups (one experimental and the other
control group) were selected. The study used quasi-experimental design with mixed method
(qualitative and quantitative). To collect data, pre-test and post-test questionnaires were
administered, and observation and interview were employed. The data from the
guestionnaires were analyzed quantitatively using independent samples t test, whereas the
observation and the interview data were analyzed qualitatively. The result from the
guestionnaires uncovered that there was a significant difference in reading strategies use
between the experimental and control groups favoring the experimental one. Moreover, the
observation result showed that the practice of reciprocal teaching evolved from teacher-led
to students-led practice which eventually focused on cooperative, responsible and active
involvement of students on reading tasks. Besides, interviews unveiled that the experimental
group students perceived that reciprocal teaching is indispensable to mediate ideas and
lessen reading difficulties. Accordingly, it can be concluded that reciprocal teaching
enhances students’ reading strategies use and advances their responsibility-taking abilities
for learning. Based on the findings and conclusion, it was suggested that reciprocal teaching
should be implemented in EFL reading classes.
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1. Introduction

Reading is one of the most invaluable skills in high school where learners obtain much of their
knowledge through it (Dunne et al., 2007; Motuma, 2019). This is because it is a meaning-making
process through linking text information to readers’ schemata and author’s intention (Mol and Bus,
2011). Its ultimate goal is reaching out meanings layered in different levels (literal, inferential and
critical) of a text Alcantara, Cabanilla, Espina, and Villamin (2003). This indicates that the demand of
reading increases when the grade level goes up in order to advance both language proficiencies and
other subject-related matters.

In Ethiopian context, most secondary school students have low reading comprehension competence
(Mezgebu, 2014; Aragaw, 2015). The reason for this may be the improper practice of reading
strategies in reading lessons. Mohammed (2012) and Moges (2019) also point out that students’
reading deficiencies usually emanate from the application of inappropriate reading strategies. In this
regard, Brown (2001: 306) explicates that “Reading comprehension is primarily a matter of
developing appropriate and efficient strategies.” This depicts that reading instructions need to
implement proper strategies which can enhance comprehension. To this end, it sounds critical that
researchers could conduct studies in order to investigate and suggest appropriate reading strategies.

Reciprocal teaching (RT) is among the reading strategies that firstly maintain interactions among
students. As to Jones (2019), RT originated from socio-cultural theory which involves dialogues
amongst learners. Through the interactive nature of RT, students scaffold each other when reading
troubles occur (Pan, 2014; Navaie, 2018). Secondly, it basically incorporates four strategies:
predicting, questioning, clarifying and summarizing (Freihat, 2012; Ojo, 2015). It was also postulated
that RT strategies could have connections to various strategies such as previewing, planning, note
taking, reviewing, paraphrasing, monitoring, checking and evaluating so that students can opt for a
certain strategy which fixes their reading difficulties (Gomaa, 2015; Navaie, 2018). This implies that
the RT which can promote multifarious strategies could benefit students to ease reading troubles.
Thus, it seems logical to examine whether RT could foster reading strategies use and practices.

Nevertheless, the history of teaching reading has been influenced by controversies on the
application of strategies in EFL reading classes. On the one hand, the implicit instruction claims that
knowledge is better gained subconsciously (Krashen, 1982). On the other hand, people argue that
explicit instruction may play a part in enhancing language learning because it could help learners to
be aware of when and how to use strategies (Lightbown, Spada and White, 1993; Rodli and Prastyo,
2017). From these counterarguments, the researcher deemed that the implicit instruction may be less
effective to EFL contexts where learners do not have sufficient exposure to the application of learning
strategies and the target language (English). Instead, they need explicit instruction on reading
strategies as they may not usually apply the strategies on their own.

The Education Policy of Ethiopia suggests “an enabling school environment; that is social...” for
instructional processes (Ministry of Education [MoE], 2018:18). However, reading tasks are not often
socially instructed. In respect with this, considerable inquiries evidence that explicit reading
instruction which could promote interactive and supportive strategies are not implemented in reading
classes (Mohammed, 2012; Aragaw, 2015). In a similar vein, grade nine EFL teachers and students
were not observed applying explicit and interactive reading strategies despite students’ reading
comprehension problems (Yigzaw and Fentie, 2013; Mezgebu, 2014; Motuma, 2019).

To the researcher’s experience and observations in community service engagement, a number of
secondary school students had difficulties in reading comprehension. Many of them did not attain
tasks properly. Rather, they demanded support from their teachers and partners. This entailed the
researcher that RT could foster multiple reading strategies use to remediate comprehension.

Globally, studies such as Freihat (2012), Pan (2014), Gomaa (2015) and Navaie (2018) investigated
the impact of RT on reading comprehension. Locally, Michit, Yifter and Mesafint (2019) scrutinized
the effect of RT on EFL students’ reading comprehension. However, there is still dearth of studies
globally or locally about effects of RT on reading strategies use, strategy practice and perceptions.
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Accordingly, this study determined impacts of RT on learners’ reading strategies use, practices and
perceptions. The rationale for examining students’ reading strategies use was that the more they
employ strategies while reading, the better they comprehend texts. In light of this, the application of
various reading strategies vastly conditions reading comprehension (Freihat, 2012; Ojo, 2015; Navaie,
2018). Besides, the study explored the practices of RT over the interventional classes because
scrutinizing the procedural application and evolvement of RT can give a room to further solidify the
applicability of the strategy in reading lessons. Moreover, the study investigated perceptions of the
experimental group students about RT since their practices and perceptions reciprocally influence
each other. In line with this, Williams and Burden (1997), and McDonald (2011) state that learners’
reflections and their pedagogical practices can recursively affect one another. Therefore, to fill in the
above-mentioned research and practice gaps, the following research hypotheses and questions are
formulated:

Research Hypotheses

Ho: There is no significant difference in reading strategies use between the experimental
group taught through the RT and the control group learnt through conventional method.

Ha: There is significant difference in reading strategies use between the experimental
group taught through the RT and the control group learnt through conventional method.

Research Questions

1. Is there significant difference in reading strategies use between the experimental group
taught through the RT and the control group learnt through conventional method?

2. What does the practice of the RT strategy look like over the period of the intervention in
reading classes?

3. What are perceptions of the experimental group students about the implementation of the
RT in reading classes?

2. Research Methods

2.1. Research Design

This study used quasi-experimental pre-test post-test design which took two intact groups (the control
and the experimental groups) in a natural setting. The quasi-experimental design with intact groups
was taken in the study because it did not disrupt the normal classes in the school. The study employed
mixed method (qualitative and quantitative) in which the quantitative data dominate the qualitative
ones.

2.2. Participants of the Study and Sampling Techniques

The study was carried out in Japan Secondary School after it was chosen using lottery random
sampling technique among nine secondary schools. This was because the method of teaching reading
skills in almost all schools remained the same; that was individualistic and implicit instruction as it
was noted in the preliminary observation.

In this school, grade nine was chosen purposively since it is a transitional level from elementary to
secondary school where learners often encounter new experiences, and their learning gets more
complex. Thus, it is usually too difficult for students to analyze ideas from texts, and they usually find
themselves in the state of confusion. In support of this, Mezgebu (2014) states that grade nine students
have a problem of comprehending reading texts. Furthermore, grade nine is the beginning and critical
grade at which students prepare themselves for secondary and tertiary levels where enormous reading
is required. In other words, students need to have a firm background on reading to cope with their
future studies at secondary and tertiary levels. For this effect, they should employ effective reading
strategies which can help them tackle reading difficulties and develop a good reading habit.
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At grade nine, there were eight sections in Japan Secondary School. Among those, two sections (one
as a control and the other as an experimental group) were selected to be participants of the study
through simple random sampling technique as this technique gives equal chance for all sections. Both
the control and experimental groups had fifty-one students in each who filled in the questionnaire.
Four students were also chosen from the experimental group for interview purpose through simple
random sampling technique. Because there were two groups demanding different learning procedures
during the study, two teachers (one for the experimental and the other for the control group) were
involved in the study.

2.3. Data Collection Tools

2.3.1. Questionnaire

Questionnaire was employed to collect data about students’ self-report with regard to reading
strategies use in reading lessons. The questionnaire included the pre-test to see the level of the
students’ self-report about reading strategies use prior to the intervention and the post-test to
determine the effect of the intervention on reading strategies use. It incorporated items in a five-point
Likert scale consisting of ‘strongly agree’ (5), ‘agree’ (4), ‘undecided’ (3), ‘disagree’ (2) and ‘strongly
disagree’ (1). The questionnaire was administered in students’ vernacular language so as to avoid their
misunderstanding on it.

2.3.2. Observation

In the study, classroom observation was used to see the actual practice of the interventional progress
(reciprocal teaching) in reading classes. The observation was carried out by the researcher with a co-
observer in six reading lessons. Questions for the classroom observation were in open-ended type to
describe how the implementation of the reciprocal teaching was and how the learners engaged in the
new strategy throughout reading classes.

2.3.3. Interview

The study employed semi-structured interview to interpret perceptions of experimental group students
about the application of RT in reading lessons. The interview consisted of five questions with two
probing questions posed during the interview. The interview, which involved four students, was first
prepared in English language and then translated into Amharic in order to overcome students’
linguistic difficulty and enable students to express their ideas effectively about values and applications
of RT.

2.4. Validities and Reliabilities of Tools

The pre-test and post-test questionnaires were designed and given to TEFL experts to ensure their
validities. Accordingly, some changes regarding face validity such as phrasing, sequencing and
formatting of questions, and clarifying instructions were made. In addition, the translated version of
the questionnaire (English into Amharic —students’ first language) was commented. Then, the internal
consistency reliability of the questionnaire was checked using Cronbach alpha and that was found .86
(very reliable). Indeed, in order to obtain this level of reliability, four items reducing the reliability of
the questionnaire were deleted. By the same token, interview questions and classroom observation
checklists were reviewed by experts in TEFL. Then, the comments were taken into account. That was,
the items which might confuse participants in the interview were clarified. In addition, the English
version of the interview was translated into Amharic by an expert in Applied Linguistics, and the
translated version was commented on the parallel version of the two languages.
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2.5. Procedures of the Study

2.5.1. Procedures for experimental group

Firstly, awareness creation about RT strategy on when and how to use it was given to the
experimental teacher and students. In particular, in order to make predictions, the students were
explicitly briefed to use different techniques like previewing headings and sub-headings, looking
visual clues (pictures and diagrams), visiting pre-reading questions, and skimming the introductory
parts of texts. To generate questions, students were informed to use both close and open-ended
guestions. To clarify difficult vocabularies and concepts, techniques such as rereading, breaking down
complicated vocabularies into root words and affixes, adjusting reading rate, using contextual clues
and asking for help were briefed to the students. Moreover, to summarize reading texts, the students
were told to identify main and specific ideas leaving out detailed and repeated issues and make
summaries in their own words.

Secondly, the teacher demonstrated the strategies of RT using thinking-aloud procedure. The think-
aloud procedure made by the teacher demonstrated practical examples to the students on how they
could implement each strategy. Thirdly, students started implementing reciprocal teaching with the
help of their teacher. To this end, groups were formed consisting of four students. Besides, they
practiced predicting, questioning, clarifying and summarizing in their groups. Eventually, the students
practiced reciprocal teaching independently of their teacher. In this phase, the students made
interactions and assistance with their group members. Moreover, the intervention was given for ten
reading lessons in opposite shifts of students’ regular learning time in order to adequately practice the
new strategy.

2.5.2. Procedures for control group students

The control group students did reading tasks implicitly and independently as the textbook prescribed.
Many parts of the textbook instruct students to accomplish reading tasks individually. Moreover, the
nature of the classroom instruction was in whole-class-context than group-based conversation.
Although group work was intermittently encouraged, the roles of students were not clearly defined in
team tasks as observed in the preliminary investigation. Besides, the control group students received
no strategy training and awareness creation about when, why and how to implement predicting,
questioning, clarifying and summarizing while accomplishing reading activities. In other words,
direct strategy instruction and modeling were not carried out in the control group reading classes.

2.6. Data Analysis Methods

The data in the study were analyzed quantitatively and qualitatively. The data obtained from the
guestionnaire were analyzed quantitatively through independent samples t-test using descriptive
(mean and standard deviation) and inferential statistics (degree of freedom, t-value and p-value).
To this end, assumptions of t test were initially checked. On the other hand, the classroom
observation and interview data were analyzed qualitatively through making themes.

2.7. Ethical Issues of the Study

The researcher had a permission letter written by the head of the Department of English Language
and Literature, University of Gondar. Through the letter, the school director was asked to allow the
researcher to conduct the study. Grade nine EFL teachers were also asked to be involved in the
study. In addition, the researcher announced the purpose of the study to grade nine students, and
ensured them that the information they give in the study would be kept confidential and
anonymous. Then, the students were willing to be involved in the study and signed the consent
form. Hence, the voluntary participation and the confidentiality of the participants in the study were
considered.
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3. Results
The data were analyzed and interpreted based on the research questions.

3.1. The Effect of Reciprocal Teaching on Students’ Reading Strategies Use

To see the impact of RT on students’ reading strategies use, the pre-test and post-test were
administered. Thus, Table 1 delivers the pre-test and post-test reading strategies use results of both
groups.

Table 1. Pre-test and post-test results: effect of reciprocal teaching on students’ reading strategies
use

Tests Groups N M SD 95% confidence Df t- Sig.
interval value
Lower Upper

Pre- Control 51

test 366 516 153 226 100 385 701
Experimental 51 362 446

Post- Control 51 3.70 481 - .001

test Experimental 51 4.58 298 -1.043 - 728 100 11.17

As shown in Table 1, the pre-test data in the descriptive statistics displayed that the control and the
experimental groups scored 3.66 and 3.62 in reading strategies use test respectively. The result
evidenced that both the experimental and the control group students appeared to have the same
reading strategies use prior to the intervention. However, to be sure, let us look at the inferential
results.

The inferential result (t(100)= .385, p=.701 (>.05)) evidenced that there was no significant
difference in reading strategies use scores between the experimental and the control group students.
The confidence interval included zero value between the lower (-.153) and the upper (.226) levels
of confidence interval. This proved that there was no significant difference in reading strategies use
between the control and experimental group students at 95% confidence interval. Therefore, one
can infer that both groups were not different in reading strategies use before the intervention.
Nevertheless, the results in the post-test pointed out that the score of the control group was 3.70
and that of the experimental group was 4.58 in the reading strategies use test. The result appeared
to evidence that both the experimental and the control group students were different in their reading
strategies use after the treatment was given to the experimental group.

The results from the inferential statistics (t(100)= -11.170, p=.001 (<.05)) also showed that there
was a statistically significant difference in reading strategies use between the experimental and the
control group students’ post-test supporting the experimental group. The result from the confidence
interval also evidenced that there was no zero between the lower (-1.043) and the upper (-.728)
levels of confidence interval. In other words, there was a significant difference in reading strategies
use between the control and the experimental groups at 95% confidence interval. The difference
was as a result of the intervention affirming that the reciprocal teaching significantly helps students
to boost their reading strategies use. Accordingly, one can infer that the students’ reading strategies
use was positively impacted by the implementation of the reciprocal teaching in EFL reading
classes. Hence, the alternative hypothesis, There is a significant difference in reading strategies use
between the control and the experimental group students, is retained in this study.
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3.2. The Practice of Reciprocal Teaching in Reading Classes
The second research question looked into the practice of the reciprocal teaching strategy in reading
classes. Then, the following themes were derived from classroom observation data.

3.2.1. Establishing harmonious relationships in groups

In the initial periods of the RT classes, getting pupils ready to coordinate each other in groups was
seen somehow challenging. This was because some students did not like to form groups with whom
they had not really connected previously. Rather, they preferred to be with their friends. Some
students were also rushing in group activities with no time taking on activities and making insightful
discussions. Even, some advanced students did not like to get along with the other students in groups
because they were competitive rather than cooperative with their partners.

Nevertheless, for the purpose of the study, the researcher and the classroom teacher made
considerable discussions with those students about the values of cooperating and working together.
These students were also informed that working in RT group could advance their comprehension
since there are strategies such as predicting, questioning, clarifying and summarizing in reading
classes. They were also announced that working in RT groups could make them advantageous as they
obtained interactions with other high-achievers. In addition, the participants got help when reading
tasks were complicated saying “Two heads are better than one” and telling the value of cooperating
rather than competing each other. Furthermore, the teacher encouraged those pupils who acted in
collaboration with their peers and treated their group members well in respective groups.

After they obtained advantages from ideas of the medium and other high achievers in groups, the
reluctant pupils were able to see a genuine opportunity of working with peers. Moreover, they saw the
fantastic opportunity of the RT to improve their reading comprehension abilities through the
predicting, questioning, clarifying and summarizing. Then, the students showed harmony and
willingness in accomplishing tasks in their respective teams. In other words, positive interactions
started to develop, and the students became cooperative, reflective and interactive with group
members, and this finally boosted the performance of each learner and the group as a whole.

3.2.2. Taking responsibilities for learning

The observation data showed that students took responsibilities starting from arranging their groups
and making it conducive for group discussions. As the practice of the RT went on, the students
became adept at accomplishing their roles in groups. All students took roles of questioning,
summarizing, predicting, and clarifying in turn throughout the intervention. In order to let all
members of each group practice each strategy (predicting, questioning, clarifying and summarizing),
every student exchanged these reading strategies based on reading lessons. The students also shared
ideas, mediated perspectives and helped one another in reading tasks. Put differently, the students
gave and took inputs on other strategies since the RT strategy is dialogic in its nature.

3.2.3. Interdependency among group members

The observational data indicated that students had built and grown mutual supportive systems. The
students relied more on one another cognitively and socially. They assisted one another more on tasks
in groups. Among the group members, social responsibilities and mutual collaborations increased.
Students collaborated to improve other's learning, provided support to others, and recognized the
accomplishments of the team. That cultivated effective communication skills in reading classes. When
social support was guaranteed, less skilled readers became more engaged in reading classes. In this
way, RT has facilitated students’ capacity to participate more fully in group activities. They
demonstrated negotiation and conversation of ideas in groups, and the high-performing students
assisted the low-performing ones. This shows that positive interdependence was established among
group members.
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3.2.4. Engagement in repertoire strategies practice of the RT

Once students became aware and capable of practicing the RT strategies (the predicting, questioning,
clarifying and summarizing), they engaged in implementing them using other specific techniques. For
instance, when practicing the predicting strategy, they previewed chapters, topics, sub-topics, bold or
underlined words. They also looked at the visual features of texts like pictures, photos, maps and other
clues. Additionally, the students visited pre-reading activities and key vocabularies placed before
reading materials. Then, they explained their prior knowledge on the topic to predict texts.

In order to practice the questioning strategy, students formulated factual, inferential and critical
guestions using who, what, when, where, why, how and what if interrogative words about unclear
concepts and vocabularies. They also asked themselves and their members whether or not they got a
better understanding of the ideas in the texts. While practicing the clarifying strategy, students read
texts to answer the questions they had framed and guessed for the meanings of confusing ideas in
contexts using the definition, synonym, antonym and example clues. Students also elucidated
perplex words by rereading, reading ahead to get clues and looking at visual features of texts and the
topics. Furthermore, they restated difficult parts in their own words and helped each other with their
group members. Additionally, they cleared up complicated vocabularies by breaking down them into
base words and affixes.

For practicing summaries, students selected main points in each section, wrote summaries in their
own words and shared the summaries with each other. In general, the students practiced the
predicting, questioning, clarifying and summarizing strategies with their group members. Thus, they
negotiated ideas and assisted each other with team mates in reading tasks. The teacher, on the other
hand, guided students when students were in need of his assistance. He also facilitated the students’
learning such as encouraging students to engage in group discussions and supporting students-led
discussions. He further monitored students’ progress and provided comments on their work.

3.3. Students’ Perceptions towards Reciprocal Teaching

To analyze the third research question (perceptions of students about the RT strategy in reading
classes), four students were asked to respond to interview questions. Then, themes such as students’
awareness about the value of the RT strategy, students’ interest in using the strategy, challenges onto
the practice of the RT strategy and measures to get rid of the challenges appeared throughout the data.

3.3.1. Students’ awareness about the importance of reciprocal teaching
In the interview, participant 1 assured that he was beneficial using the RT strategy because students in
groups helped one another. He added that students could learn together, and share predictions,
guestions and summaries in teams. Respondent 3 also reported that the RT strategy was advantageous
and conspicuous when learners were unable to perform perplex tasks: “We use this strategy
[Reciprocal teaching] to learn together in groups when learning is difficult; working together is good
to help each other for that lesson.” Besides, interviewee 4 ascertained that the RT fosters the
implementation of the four strategies, and he was beneficiary from using the strategies:

I am benefited from reciprocal teaching. During questioning, | can ask the passage from

different perspectives, and | can deeply understand the reading passage. During clarification,

I can explain difficult parts of reading. During summarizing, | can understand the passage

by identifying and writing important concepts. And, during prediction, before reading, | can

put guess together my group friends using pictures, photos and reading questions and

vocabularies.
As evident in the quote, respondent 4 affirmed that he could forecast reading texts using the predicting
strategy and deeply inquire materials using the questioning strategy; he could also explain
complicated parts of reading segments and understand texts through writing important ideas.

Furthermore, it was asserted that the RT strategy could promote students’ reflective and

communicative skills beyond comprehending reading materials. Respondent 3 assured that the RT is

92



Dessie Impacts of Reciprocal Teaching on Reading Strategies

an indispensable strategy to nurture students’ confidence and interactive skills: “We can freely present
our thoughts in reciprocal strategy lessons, and it is helpful to develop my confidence and
communication”. Thus, the data entailed that reciprocal teaching is vital for students to learn together
and enhance their reflective and communicative skills in EFL classes.

3.3.2. Students’ interest in reciprocal teaching

Participants revealed their preference of implementing the RT strategy in reading classes. Interviewee
1 reported that he was keen on using the RT strategy as it usually helped him and his peers to mitigate
unknown words, and puzzling concepts: “I like the reciprocal teaching strategy because we can
understand the meanings of difficult words and ideas.” Interviewee 2 was also interested in generating
predictions, asking questions, giving clarifications and making summaries. Likewise, interviewee 3
liked the RT strategy as it serves for scaffolding purpose. The respondent explained her preference of
using the RT strategy as it allowed students to share and work on mystifying issues of reading
materials in groups. Interviewee 4 also said, “I like the questioning, clarifying, predicting and
summarizing strategies, and | like the questioning and the predicting strategies very much.” Hence, he
was fond of implementing the reciprocal teaching strategies especially the questioning and the
predicting strategies in reading classes. This indicates that the participants enjoyed the interventional
procedure of the RT strategy in reading classes.

3.3.3. Challenges of reciprocal teaching and possible measures

In the above sections, the respondents ascertained that RT contributes a lot to students’ learning and
reading comprehension in particular. Nonetheless, except the interviewee 2, three of the respondents
described challenges in relation to the implementation of the RT strategies. Interviewee 1 confirmed
that prediction is a challenging strategy because it is made prior to the actual engagement in reading
segments. In contrast, informants 3 and 4 explained that writing summary is a challenge while
implementing reciprocal teaching; they explicated that they sometimes failed to find main ideas from
texts and make compositions in their own expressions.

The three informants also forwarded measures to overcome the challenges pertinent to the
implementation of the RT strategies. Although he encountered difficulties while making predictions,
interviewee 1 stated that group members could verify the predictions cooperatively. Interviewee 3
also explained that her group solved the challenge of summary writing in collaboration with the group
members and through model compositions from their teacher. Interviewee 4 also resolved troubles of
summary writings through discussions and supports from the group. From the data, one can infer that
although reciprocal teaching strategies —summarizing in particular is difficult, it could be eased
through working together in groups and having assistance from the teacher.

4. Discussions

The result of the study disclosed that RT enhances the experimental group students’ reading strategies
use which is in turn responsible to boost their reading comprehension. The result seemed to agree with
the findings of Dunne et al. (2007), Chang and Brickman (2018) contending that social learning
strategies are beneficial for learners. Additionally, the finding of this study coincided with the existing
body of literature (Cheng, Lam, and Chan, 2008; Jacobs and Seow, 2014; Choo, Eng and Ahmad,
2011) which documented that social learning strategies foster students’ reading strategies use and
academic performance.

The study also found that the explicit strategy training about the RT showed an increase in students’
reading strategies use that can advance reading abilities. This contradicts to the argument by Krashen
(1982) advocating the implicit instruction in language classes but in support of Lightbown et al.
(1993), Rodli and Prastyo (2017) showing that explicit instruction is more effective in using reading
strategies use in EFL contexts where learners have less immersion in a language. Additionally, the
result of the study is similar to the Pan’s (2014) and Gomaa’s (2015) findings which unveiled that
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interactions and discussions allowed learners to broaden their critical thinking abilities. In harmony
with this, Shehadeh (2005: 24) explicated that “dialogic interaction is an important trigger for
language learning ... and the main source of cognitive activities.”

It was also found that the experimental group students were keenly engaged in implementing the RT
strategy in reading classes. They were noted making comments on peers’ work, accepting feedback
from partners and assisting one another. This is in support of the ideas in the existing literature
(Vygotsky, 1978; Mohammed, 2012; Jacobs and Seow, 2014) affirming that conversations and
arguments could progress scaffolding scenarios which in turn enrich opportunities of students’
learning. It was noted that the experimental group students increased strategic practice, cooperated
with each other and took accountabilities for their learning in reading classes. Crediting this result,
Ojo (2015), Giuliodori, Lujan and DiCarlo (2008) stated that, unlike in a traditional group work,
learners in RT groups develop sense of responsibilities, take shares for their learning and
enthusiastically engage in the instructional process.

Besides, the experimental group students perceived that RT is essential to help each other while they
encounter obscurities in learning. They further explicated that the RT strategies such as predicting,
guestioning, clarifying and summarizing are of vital roles to lessen reading troubles. Similarly, Choo
et al. (2011) and Ojo (2015) found that learners who were taught through RT became optimists
towards the implementation of the strategy as it increased their academic performance.

5. Conclusions

The study showed that there was a significant difference between the experimental and control group
students’ reading strategies use in which the experimental group exceeded. From this, one can
conclude that reciprocal teaching could ameliorate the use of reading strategies in reading classes. The
classroom data also revealed that the experimental group students accomplished reading tasks actively
and worked amicably in reading lessons implying that the practice of the RT evolved in cooperative
and responsible contexts. Moreover, the experimental group students perceived that RT is vital to
learn from others, and specific strategies such as predicting, questioning, clarifying and summarizing
are critical to get rid of reading difficulties. Accordingly, it is possible to say that the experimental
group students positively perceived the implementation of the RT in EFL reading classes.

6. Recommendations
Based on the above findings and conclusions, the study has the following recommendations for EFL
teachers, students, material developers and researchers working in EFL context.

For EFL teachers and students: The findings show that the application of explicit training on RT
(predicting, questioning, clarifying and summarizing) can empower learners to better employ reading
strategies that can resolve their reading troubles. Accordingly, EFL teachers ought to assist students in
learning when and how to apply strategies in addition to realizing what strategy to utilize in English
language reading classes. That means, providing students the declarative, conditional and procedural
knowledge on the implementation of reading strategies sounds helpful for students in reading classes.

Moreover, EFL teachers ought to give learners multifarious and repeated opportunities to practice
RT strategies. Hence, the strategies could eventually be part of learners’ procedural knowledge that
helps the learners to employ the strategies. To this end, it is vital that teachers should make sure that
what strategies and when and how their students are using through reflective journals and think-aloud
procedures beyond questionnaires and interviews to provide valuable feedback and expand the
application of strategies in all skills of the language.

Besides, it is implied that the RT facilitates students’ responsibility assignment that enables the
students to be involved in tasks actively. Thus, teachers ought to be theoretically aware and practically
help students take shares in groups while applying the RT strategies in reading classes.
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Furthermore, the reciprocal teaching, which mainly incorporates strategies such as predicting,
questioning, clarifying and summarizing, accesses students to implement other related strategies like
previewing, activating, relating, reviewing and paraphrasing that can enhance reading comprehension
abilities. This implies that the RT allows the students to opt for suitable strategies out of the repertoire
that better matches their reading problems. Therefore, EFL teachers should be eclectic in
implementing reading strategies and language teaching methods based on English language classes.
On the other hand, they may encourage learners to employ various strategies pacing wider range of
choices pertaining to the reading needs of the learners.

For policy makers and curriculum developers: The findings of the study indicated that the
reciprocal teaching can be advantageous for students to apply reading strategies in reading classes.
This implies that policy makers, curriculum developers and syllabus designers should consider
social learning strategies in general and the reciprocal teaching in particular while preparing
instructional materials for reading skills. The findings also suggest that the students were aware of
their roles and took certain accountabilities in group tasks. As a result, they could responsibly
behave in team activities and be successful. Furthermore, curriculum developers ought to clearly
indicate the roles of students in team tasks instead of simply instructing learners to do group
activities.

For researchers: It sounds good if other studies are conducted to see the results of RT on
different levels of reading comprehension. This is because the RT might have different effects on
different levels of reading since meanings are layered in various levels of texts. In other words,
scrutinizing the effect of RT on the literal, inferential and critical meanings independently still
seems essential for the stock of knowledge. Researchers can also examine the effectiveness of the
RT on the psychological variables such as reading motivation and self-regulation which can
directly affect students’ reading comprehension. Further inquiries can also be carried out to
investigate the application of the RT in different language skills in EFL contexts.
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